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The education of African American children has been important an
important issue for many years. It is generally accepted, though widely
lamented, that academic achievement of African American children is a serious
problem. In looking at academic achievement one would wonder if factors such
as self-esteem and gender play vital roles in school performance.
The academic achievement of African American children from low
income families as a group tend to fall below national norms in achievement,
and it is generally believed that they have negative attitudes toward self and
academic leamingi.
Historically, education has been considered an effective means of social
improvement, particularly among low-socioeconomic racial minorities. Yet, as
Crawley states, education for African Americans has never been, and is not now
fairly and equally rewarded2. Data suggests the existence of an attitude
achievement paradox among some African American students who, while they
value educational attainment and academic achievement, have learned to view
education with less hope of success than do their white counterparts3. Such
1 John Greenberg, "Comments of Self-Perception of Disadvantaged Children," American
Research Journal 6 fMay 19RRV 627-629.
2 T. Crawley, "Education for African American Students." Education Quarterly 35
(February 1991): 107-118.
3 Floraline Stevens, "Opportunity to Learn and Other Social and Contextual Issues
Addressing Academic Achievement of African American Students," Journal of Negro Education
62(1992) : 227-232.
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students view the educational road to success pessimistically and believe that,
irrespective of their level of education, the road for them goes either nowhere or
downhill.
Other trends in the academic achievement of African American students
have been on reading and comprehension. While this study focuses on African
American students without comparison to other racial and ethnic groups, it is
noted that the National Assessment of Educational Progress (NAEP) compared
the reading proficiency levels of 300 black and white youth.4 Although 57
percent of white eleventh-graders could perform reading tasks that they were
likely to encounter in college, only 24 percent of black students could perform
the complex reading tasks. African American students continue to score lower
than whites, Hispanics, and Asians on the Scholastic Aptitude Test (SAT). In
1987, blacks scored 351 on the verbal section of the test, compared to the
national average score of 430; in mathematics, blacks scored 377 compared to
476 for all other test takers5. As for high school completion rates, there is a gap
in numbers between African American women and men. According to the
National Urban League, in 1980 the number of African American women and
men graduating from high school was 62.8 and 53.0, respectively.5 in 1990, the
numbers increased for both sexes, 80.7 percent for women and 65.3 percent
for men.
Data seem to suggest a difference in academic achievement of African
4 National Assessment of Educational Progress Annual Report. 1992.
5 National Urban League, The State of Black Amphna ?Npw York: National Urban League,
Americans in relation to other racial and ethnic groups and within African
Americans mainly related to gender. As such, the question might be raised
about whether, there appears to be a notable relationship between self-esteem
and academic achievement. Research in this area has been inconsistent and
there is little agreement about the nature of the relationships between self-
esteem and academic achievement and gender.
Statement of the Problem
Concern has recently been voiced about self-esteem among African
American males in particular. Noting low school achievement and high
behavior problems shown by black male children and youth, Hare and
Castenell, have argued that black boys should be seen as a at-risk group.e
They contend that if black males are seen as at-risk, the educational system
must address their academic achievement differently than black girls.
Not only must the educational system address the issue, but parents also
play an important role. According to Clark, both boys and girls equally must
receive high parental support, and a high personal sense of intellectual power,
in order to receive high academic achievement.?
The reason this is true for girls as well as boys in a low-income
environment seems relatively straightforward. Clark hypothesized that
traditional socialization for girls makes them soft and dependent instead of
6 B. Hare and L. Castenell, Beginnings: The Social and Affective Development of Black
Children (Erlbaum, New Jersey: Prentice-Hall, 1985), 54.
7 R. Clark, Family Life and School Achievement: Why Poor Black Children Succeed or Fail
(Chicago: Univ. of Chicago Press, 1984), 20.
tough and competitive. However, in the low-income black neighborhood, this
environment itself leads to toughness and the necessity of self-assertion
regardless of gender. Thus, if parents are involved and supportive of their girls,
these girls probably can translate this support, in combination with the
resilience or self-esteem fostered by the environment, into academic
achievement.
In regards to the educational system, educators and researchers have
worked endlessly to determine the relationship between self-esteem and
academic achievement. Not enough attention has been given to study the of
gender in relation to academic achievement. Additional research on these
subjects are needed; consequently, the subject is of genuine interest in the
present study.
Purpose/Significance of the Study
The purpose of this study is to determine if self-esteem and gender have
a relationship to the academic achievement of African American children in the
middle school grades. The main objective is to become aware of factors that
may or may not contribute to academic achievement of African American middle
school children.
This study is significant because of the various issues that confront
children. These issues may or may not have an effect on the academic
achievement of children, however it will provide additional information to
individual's involved in the lives of African American children.
The information will provide the classroom teacher with knowledge of the
relationship between self-esteem and gender on academic achievement of
middle school children. The teacher can assess their level of gender bias in the
classroom and thus make changes in the way he or she addresses the needs of
students.
This study might be of significance to parents and those working with
parents by showing what the research says about children and how they see
themselves.
The information that is found would be of benefit to all school social
workers in helping to plan more effective groupwork, as well as individual
approaches to children in the middle school grades. Both approaches might
possibly address self-esteem and gender as a measure of academic
achievement.
The findings might be beneficial to the social work research in the
training of social work students as well as professionals, in showing what
factors play a part in the lives of children and, in turn assist with intervention
strategies in social work practice.
The study is significant to the researcher based on several years of
experience in working with children in the school system, and hearing recurrent
negative attitudes toward the self of those particular children. It would be
beneficial to the researcher to find out if there is a relationship between
negative attitudes and how well children are doing in school.
CHAPTER II
REVIEW OF THE LITERATURE
There have been many different approaches to the study of African
American children, self-esteem and academic achievement. Many studies
focus on income level, home environment, and attitudes of both, parents and
children toward school.
Related Studies
Since the development of an individual's self-esteem is one of the most
vital areas of human growth, educators concerned with the academic
achievements of students have become increasingly aware of the relationship
of a positive self-esteem and the academic achievement of children who come
from low-income neighborhoods. 1
Socioeconomic Conditions, Self-Esteem and
Academic Achievement
Weinberg asserts that education is the major vehicle through which the
generation-to-generation poverty cycle can be broken. It is essential that the
school provide first the motivation, skills, and knowledge about poverty in order
to break from the demoralizing and crippling effects of deprivation.2
Greenberg, et. al, studied some 115 fourth grade African American
1 Ronald Shinn, Culture and School. (New York Press, 1989), 75.
2 Carl Weinberg, Education and Social Problems. (Ithasca, Peacock Press, 1971), 77.
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children from New York to examine their attitudes toward achievement.3 The
Metropolitan Primary Reading Test was administered and subjects were
classified into three groups on the basis of grade equivalent scores. The
groups were listed as "Good Achievers", "Average Achievers", and "Poor
Achievers".
A semantic differential instrument was used for attitude measurement,
consisting of 13 concepts to be treated on eight three point adjective scales.
These concepts included people who may be important in achievement
behavior as well as specific aspects of school. Several non-school items such
as favorite subject in school were included for comparison and to mask the
purpose of the instrument.
Greenberg revealed that the group of African American children from a
deprived environment expressed generally favorable attitudes, particularly
toward important authority figures. Their ratings to evaluation scales of the
semantic differential were somewhat higher than their potency scale ratings,
most instances, the poor achievers assigned more positive ratings than the. In
better achievers, producing significant achievement differences in the
evaluation and potency scales.
It was concluded that the relatively high favorable ratings of the poor
achievers might stem from their greater defensive needs. The good achievers
seemed to demonstrate greater critical ability, self-confidence and reality
orientation which may be related to their success in school.
3 Judith Greenberg, et al., "Attitudes of Children from Deprived Environments Toward
Achievement Related Concepts," Journal of Educational Research, n.s. 59 (1988): 251-260.
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Academic achievement of 200 students in Michigan were examined by
Towbridge.4 it was based on the premise that a low self-concept can handicap
a child's academic and social achievements to such a degree that a pattern of
failure, frustration and dropping out of school is evidenced. The project was
demonstrated by a year long program complete with four phases; 1) summer
sessions, 2) a two-week camping program, and 3) the school year program
complete with provisions for a personalized curriculum, self-paced instruction,
counseling, and 4) a continuous progress report. Results indicated that the
two-week camping program was the most valuable total unit of the project and
the self-paced instruction was an important single element of self-concept.
Clark and Towbridge conducted in a similar study in 1990, to determine if
the 1988 Towbridge findings were compounded by other variables such as
race, age and density of populations Major revisions in this study were: a
larger sample of 250 Caucasian and African American children, more closely
supervised test administration and collection of additional personal data on
each subject such as, age, race and sex.
The criteria for determining self-esteem was the Coopersmith Self-
Esteem lnventory.6 The Coopersmith instrument was chosen by Towbridge
primarily because of its wide use, and its body of normative data available, and
4 Norma Towbridge, "Self-Concept and Socioeconomic Status in Elementary School
Children," American Educational Research Journal 9 (.June 1988): 110-115.
5 C. Clark and N. Towbridge, "Academic Achievement, Self-Esteem and Income,"
American Educational Research Journal 11 (March 1990): 220-215.
6 Stanley Coopersmith, Antecedents of Self-Esteem (San Francisco' Freeman 1967)
65.
because it had proven effective and workable in similar studies on self-esteem.
The mean of children's scores on the Coopersmith Self-Esteem Inventory
showed 74.1 for the low socioeconomic status subjects and the mean for middle
socioeconomic subjects was 68.4.
The study by Towbridge expanded to teacher-student conferences to
determine why students responded as they did on each item. Two major
reasons why low socioeconomic children felt better in school were brought out
repeatedly in the discussions. The first was, the 120 children in the low
socioeconomic category seemed to expect less of themselves in school and
had lower aspirations than the 130 children in the middle socioecomonic
category.
A common response given was, the child felt happy with the way he was
behaving so he/she saw no need or reason to compete for higher levels in their
academics. The second reason was when the children perceived their school
experience as poor, they did not internalize the experience as their own, it did
not effect their own self-concepts. Children from the middle socioeconomic
category however, tended to view the shortcomings of school experience as
being their own fault. They felt that school was important, so when school was
not perceived as being important, their own personal self-concepts were
damaged.
In the United States, being African American, male, or growing up in a
low-income and/or single-parent household have all been identified as risk
factors for maladjustment during childhood, according to statistics given by the
media.
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A study by Patterson, Kupersmidt and Vaden, compared predictions
of 3 different forms of children's competence from variables, such as, income
level, gender, ethnicity, and household composition.7 in a sample of 868 black
and white elementary school children from 2-parent and mother-headed 1-
parent homes, they studied three aspects of school-based competence:
conduct, peer relations, and academic achievement. Results showed that
although the independent variables accounted for different amounts of variance
in each domain of competence, income level and gender were better overall
predictors of children's competence in conduct and peer relations than were
ethnicity or household composition. Income level and ethnicity were better
overall predictors of academic achievement than were gender or household
composition, although each of the four variables made a significant contribution.
Overall, income level and gender were thus the strongest predictors of
children's competence. Black children were, however, more likely than white
children to live in low-income homes. The results thus highlighted some
correlates of the unequal distribution of economic resources among black and
white children growing up in the United States today.
Family Background
Unlike Patterson, Kupersmidt and Vaden, Datcher-Loury focused on
family background as having an important effect on children's school.8 Datcher-
7 C. Patterson, B. Kupersmidt and N. Vaden," Income Level, Gender, Ethnicity and
Household Composition" Child Development 61 (December 1990):485-494.
8 Linda Datcher-Loury, 'Family Background and School Achievement Among Low-
Income Blacks," Journal of Human Resources 25 (May 1988): 528-543.
11
Loury argues that although parents socioeconomic status has a large and
important effect on academics, there are substantial variations in children's
outcomes across families that are identical in parents' education, work history,
family income, size, and other standard measures of social and economic well-
being.
The results from Datcher-Loury imply that while, socioeconomic barriers
constrain the possibilities of low-income children, they do not preclude many
such children from being successful in school. The evidence presented is
consistent with the view that much of the variation in performance between
children is systematic and not simply the result of random luck or external
factors beyond the control of low-income parents. Thus, the attitudes and
behaviors necessary to overcome handicaps of limited financial resources are
within the realm of possibility for some parents. It is also consistent with the
contention that differences in family behavior and attitudes have large and
important long-term effects on children's academic performance.
Although these findings are clearly tentative, they suggest that programs
aimed at altering parental behavior may be useful in helping to overcome the
effects of economic disadvantage on children's scholastic achievement.
Academic Achievement and Self-Esteem
A number of studies have shown persistent correlations between
academic achievement and self-esteem. Thus, different patterns of causation
can be argued theoretically, and indeed are. Nevertheless, there are few
empirical studies that have examined causal relations between academic
12
achievement and self-concept. The available studies show a variety of different
results.
Some studies conclude that no causal predominance has been found. In
a longitudinal study involving 929 high school students, Byrne analyzed data on
general self-esteem, academic self-concept, and academic achievement using
a structural equation model.9 The data was collected at two time periods with
an interval of 7 months. Byrne reported, with reference to the modeling
procedure, that a causal predominance established. However, Byrne reported
a significant lagged regression effect at the 5% level in her final model
displaying that academic achievement had causal predominance over
academic self-concept.
In another longitudinal study including four cohorts, Maruyama measured
students' academic achievement at ages 9, 12, and 15 and global self-esteem
at age 12.10 Control variables were social class and ability measured at age 7.
Maruyama found no evidence that academic achievement and self-esteem
were causally related to each other, and suggested that "third variables" (e.g.,
social class and ability) "caused" both academic achievement and self-esteem.
Pottenbaum et.al, analyzed data from 150 high school students using a
9 B.M. Byrne, "Self-Concept and Academic Achievement: An Investigation of
Dimensionality, Stability and Causality," Canadian Journal of Behavioral Science. 18 (February
1986): 173-186.
10 G. Maruyama, "Self-Esteem & Educational Achievement: Independent Constructs with
a Common Cause?"Journal of Personal & Social Psychology 40 (April 1987): 962-975.
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crossed-lagged correlation. 11 Academic achievement and global self-esteem
were measured with an interval of 2 years. They found no evidence of a
predominance of one variable over the other and suggested two possible
explanations. One explanation was both self-esteem and academic
achievement may be "caused" by a third variable, or both variables may
influence each other equally in a cyclical manner.
In some studies self-concept of ability is reported to have causal
predominance over academic achievement. Shavelson and Bolus measured
different aspects of self-concept and academic achievement at two time periods
with a 4-month interval in a panel study of 99 seventh and eighth-grade
students. 12 Separate analyses were conducted, with grades and self-concept
in either English, math, or science among the variables. All three analyses
suggested a causal predominance of self-concept of ability over academic
achievement.
Bachman and O'Malley analyzed longitudinal data employing a priori
causal model.13 Academic performance, self-concept of ability, and global self-
esteem were measured at the end of the 11th grade. The predominant causal
direction was assumed to be from grades to self-concept of ability to global self-
esteem. The grades measure was self-reported and referred to grades earned
11 S.M. Pottenbaum, "Is There a Causal Relationship Between Self-Esteem & Academic
Achievement? Journal of Educational Research 79 (June 1986): 140-144.
12 R. Shavelson & M. Bolus, "Self-Concept and Academic Achievement," Journal of
Educational Psychology 80 (April 1988): 366-380.
13 K. Bachman & T. O'Malley, "Academic Performance & Self-Concept of Ability" Journal
of Educational Research 80 (October 1986): 400-405.
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throughout the previous year. Controlling for individual and school mean
academic ability and socioeconomic status, there was a strong relationship
between grades throughout the previous year and self-concept at earlier grade
levels may have influenced performance at Grade 10.
Thus, Bachman and O'Malley's analysis leaves causal interpretations
open to speculation. Assuming that the causal ordering suggested by Bachman
and O'Malley is correct, the data showed that the impact of academic
achievement on global self-esteem occurred via self-concept of ability.
An interesting finding that came from Bachman and O'Malley, was that
neither self-concept of ability nor global self-esteem at 11th grade had any
impact on educational attainment 6 years later, whereas ability, academic
performance, and socioeconomic status contributed strongly to later
educational attainment. Although educational attainment is not identical with
academic performance, this result suggests that self-concept of ability, or a
general feeling of doing well in school, does not affect academic performance.
Causal relationships among academic achievement, self-concept of
ability, and general self-esteem were also examined by Skaalvik and Hagtvet.14
Measures of the three variables were collected when the students in the two
cohorts were attending third and sixth grade and 18 months later. Four
hypotheses were tested by a methodology developed in the frame of structural
covariance models with latent variables by means of the LISREL VII program.
The results supported different causal relationships in the two cohorts,
14 Einar Skaalvik & Knut Hagtvet, "Achievement & Self-Concept: An Analysis of Causal
Predominance in a Developmental Perspective,' Journal of Personality and Social Psychology 5B
(February 1990) :75-94.
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suggesting a recursive model at Grades 3 and 4 and a reciprocal model at
Grades 6 and 7. The findings strengthened a further need for longitudinal
studies examining relationships between academic achievement and self-
concept in a developmental perspective.
An article by Moeller, research on self-esteem and academic
performance in the middle and high school grades was discussed. 15 Moeller
described how in middle and high school, research shows academic
achievement more closely related to academic self-concept than to global self-
concept. But whether self-concept causes changes in academic performance
remains unresolved. Some studies suggest a causal relationship; others find
that performance still tends to cause self-concept not vice-versa.
Moeller found that school grades had a powerful effect on academic
self-concept among sixth and seventh graders, suggesting that grades in a
specific discipline strongly influence a student's academic self-conception than
discipline. However, general academic self-concept tended to be affected more
by school climate, teacher ratings, and student commitment to schoolwork.
Awards and extracurricular activities seemed to have no effect on any aspect of
self-esteem.
Motivation, Family and Academic Achievement
In the different approaches in studying African American children,
researchers have examined beliefs and motivation toward academic
achievement by family members.
15 Thomas Moeller, "What Research Says about Self-Esteem & Academic Performance."
Education Digest 87 (June 1994): 34-37.
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The study by Connell examined the empirical validity of a model of
human motivation as it applies to school success and failure in 3 independent
samples of 10 to 16 year old African American youth. 16 Connell assessed how
indicators of context, self, and action relate to measures of risk and resilient
outcomes in school in 3 different samples, and measurements of demographics,
educational outcomes, and questionnaire responses. Correlational and path
analyses of the three data sets supported the empirical validity of the model.
African American youth experience of their parents' school involvement
predicted a composite of self-system process, which in turn predicted the
subjects reports of their engagement in school. Engagement then predicted
school performance and adjustment. The data supported a reciprocal path from
action to context, suggesting that youth who show more disaffected patterns of
behavior and emotion in school experience less support from their families than
those reporting more engaged patterns of action.
Research has also compared school success between African American
children and other children of color in relation to familial support.
Humphreys looked at differences in academic achievement among
black, white and Hispanic children as they appear early in the elementary
school years and persist throughout the elementary and secondary school
years according to Humphreys, i?
16 James Patrick Connell. et al.,Educational Risk and Resilience in African American
Youth: Context, Self, Action, and Outcomes in School," Child Development 65 (August
1994):493-506.
17 l.G. Humphreys, "Trends in Levels of Academic Achievement of Blacks and Other
Minorities," Intelligence 12 (1988): 231-260.
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In a similar study by Stevenson, Chen, and Uttal, school achievement
among black, white, and Hispanic elementary school children was investigated,
and efforts were made to study the beliefs about academic achievement of the
children and their mothers. 18 A total of approximately 3,000 first, third, and fifth
graders enrolled in 20 schools in the Chicago metropolitan area were given
achievement tests in mathematics and reading. Black and Hispanic children
performed at a significantly lower level than white children, but at fifth grade
ethnic differences in mathematics scores were no longer significant when
mothers' education was statistically controlled. This was not the case in
reading, where differences were found after controlling for the effects of
mothers' education. Interviews with subsamples of approximately 1,000
mothers and children revealed greater emphasis on and concern about
education among minority families than among white families.
Black and Hispanic children and mothers evaluated the children and
their academic abilities highly; they were positive about education and held
high expectations about the children's future prospects for education. Mothers
of minority children and teachers in minority schools believed more strongly
than white mothers and teachers in the value of homework, competency testing,
and a longer school day as a means of improving children's education
Research on African American children and families was also examined
by Luster and McAdoo.19 Using data from the National Longitudinal Survey of
18 H. Stevenson, C. Chen, & D. Uttal, "Beliefs and Achievement. A Study of Black, White,
and Hispanic Children," Child Development 60 (April 1990): 496-507.
19 Tom Luster & Harriett Pipes McAdoo, "Factors Related to the Achievement: A Study,
Black, White and Hispanic Children," Child Development 60 (April 1990): 508-523.
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Youth (NLSY), looked at factors related to the achievement and adjustment of
African American children in the early elementary grades. To measure
cognitive competence, they utilized four assessment tests, Peabody Picture
Vocabulary test, Peabody Individual Achievement and Math tests, and Reading
Recognition Assessment.
The child's behavioral adjustment was assessed with the Behavioral
Problems Index (BPI) total score and the antisocial subscale of the BPI. Five
contextual factors were also included in the analyses. Two of the factors are
concerned with family structure, the third factor was income level and fourth
contextual factor was location of the residence.
As expected, children who were doing well on the achievement tests
tended to have mothers who were relatively intelligent and well-educated. The
families of competent African American children tended to be more financially
secure and had relatively small numbers of children. Children with higher
scores on the achievement tests also tended to experience relatively supportive
home environments.
All of the correlations between the predictor variables and BPI total score
were small in magnitude. Children were more likely to be experiencing
behavioral problems if the mother was low in self-esteem and had a low score
on the HOME inventory. Behavioral problems were also associated with low
levels of income, large family size, low quality home environment, and absence
of spouse or male partner in the home.
There are many programs that focuses on self-esteem and academic
achievement of children.
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One program, discussed by Glanz focuses on self-esteem and academic
achievement of children, was discussed and evaluated one program for at-risk
students.20
The study explores the relationship of a self-esteem program to
academic achievement of minority at-risk youth. Glanz identified a high
performing urban elementary school with a primarily low-income, single-parent,
black student body. A qualitative research approach was used to collect
data, and extensive observations of all aspects of the school's operation and
interviews with all levels of school staff were conducted. Data then were
analyzed for patterns that would describe the school's self-esteem program.
Five general headings, each comprising many subcategories, were found,
(1) direct teaching, (2) discipline (3) high academic expectations (4) the
personal touch and (5) teaching values. Each category simultaneously
promoted both student's self-esteem and academic achievement, suggesting
that the two are closely interrelated in a successful elementary school setting for
at-risk students.
The above literature addresses factors that promote self-esteem in a
child's life and the quality that programs need to possess in order to work
effectively.
Theoretical Framework
The study of cognition in the United States came from the work of Swiss
20 Niki Glanz, "Self-Esteem and Achievement: A Case Study of Success with Elementary
At-Risk Students," Urban Education 35 (November 1993): 130-135.
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developmental psychologist, Jean Piaget (1896-1980). Piaget concentrated on
internal factors that occur in the child's mode of thought. This mode of thought,
or cognition involves how one organizes, treats and transforms information, as
they develop their behavior. It encompasses such phenomena as sensation,
perception, imagery, retention, recall, problem solving, reasoning and
thinking.21
The theory addresses academic achievement and self-esteem and
gender through its age-related stages and concepts. In order to master
concepts in learning, children must go through stages. Beginning with simple
reflexes at birth, children gradually modify their behavior to meet environmental
demands.
By interacting with their environment during play and other activities,
children construct a series of schemes, or models for coping with the world.22 it
is during interaction with the environment when children learn to label
themselves males or females, and attempts are made to acquire and master
behaviors that fit their gender category. Children select and cultivate behaviors
that are consistent with gender concepts.
Children's learning or achievement reflect not so much the bits of
information that they acquire but the scheme or mental framework by which they
interpret from the environment. If children have mastered the age-related
concepts and receive positive mental schemes they can academically achieve.
21 James VanderZanden, Human Development. 5th ed. (New York: MacGraw-Hill, 1993,
22 Jean Piaqet, The Origins of Intelligence. (New York: Norton Publishing, 1963), 35.
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The positive mental schemes children receive and then formulate into testing
their power and competence through daily activities, shapes their self-concept,
in turn building self-esteem.
Some aspects of Piaget's study of cognition serve as a guide for this
study. This study is particularly concerned with how the students' perceive
themselves in relation to others.
22
Definition of Terms
Academic achievement: measurement of how well a child is doing in school by
assessing the grade point average (G.P.A.) which has a scale of 4.00-1.00.
Self-esteem: a child's general positive or negative attitude toward the self as a
person.
High self-esteem: having a score of 0-40 on the self-esteem scale.
Moderate self-esteem: having a score of 41-60 on the self-esteem scale.
Low self-esteem: having a score of 60 and above on the self-esteem scale.
African American: people whose ancestors are of African decent.
Students: a group of people enrolled in an educational setting serving grades
kindergarten through 12.
Gender: the biological determinant of maleness or femaleness.
Statement of the Hypothesis
Based on reviewing the literature, and the theoretical framework, this
researcher predicts the following:
H1: There is no statistical significant relationship between academic
achievement and self-esteem.
H2: There is no difference between male and females with reference to self-
esteem.





A descriptive study which utilized a correlation design, compared three
variables, self-esteem, academic achievement and gender. Correlational
research involves collecting data in order to determine whether, and to what
degree a relationship exists between two or more quantifiable variables.
Frequency of distribution was used to identify demographic characteristics for
each student sampled.
Site and Setting
The study was conducted at an urban middle school, in a metropolitan
city, in the southeastern part of the United States. The population of the middle
school is approximately 750 students, ranging from sixth to eighth grade and 99
percent African American and one percent Caucasian. Permission to conduct
the study was given by the school principal, with the assistance of the sixth
grade counselor (Appendix A). The researcher was in a practicum course at the
site of this study.
The study was conducted at the middle school in one classroom of sixth
graders, ages ranging from eleven to twelve years of age.
Instrumentation
All students were given the Walter Hudson Index of Self-Esteem which
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consists of 25 items on self-concept. 1 The sum of all 25 items is viewed as a
general self-esteem measure. The scale produces scores that range from 1-
100. For all practice purposes the scores can be regarded as true ratio scale
value. Thus, according to Hudson, a score of 0 indicates the respondent has
non of the attribute and a score of 100 represents the highest possible distress
level that the scale is capable of measuring.2
Sampling
A convenience sampling technique was used to select the population for
the study. Convenience sampling was based on the premise that respondents
would be available to the researcher at the practicum site. The respondents
were comprised of forty sixth grade students, twenty-one girls and nineteen
boys. The ages were between eleven and twelve.
Data Collection Procedures
Prior to the actual day of survey administration the researcher obtained
the class roster from the teacher. The class roster as well as school records
were obtained before conducting the survey in order to obtain data on each
gender and provide for easier collection of grade point averages.
The survey was conducted at 8:30 a.m. on March 2, 1995 in the sixth
grade classroom. As students entered, they were asked to take their normal
seat assignment as the survey was administered face down. Once all
1 Walter W. Hudson, The WALMYR Assessment Scales frumps WALYMR Pub., 1992),
2 Ibid, p.27.
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respondents were seated, the researcher introduced herself, and explained the
survey and its purpose. The respondents were instructed to turn the
questionnaires over and to write their name in the space provided to be
matched with the class roster that was obtained earlier. The researcher read
the directions and informed the students that there were no right or wrong
answers and to proceed with answering all 25 question, and to raise hands if
there any questions.
After the surveys were completed, the researcher collected the surveys,
thanked the students and provided them with Clark Atlanta University pencils as
incentives for their participation.
Data Analysis
All students were given the Walter Hudson Index of Self-Esteem which
consists of 25 items on self-concept.3 This test was chosen because it can be
easily administered and scored by the school social worker.
To analyze academic achievement, grade-point averages of each
respondent where collected through school records.
A t-test was used to compare scores from gender to self-esteem in order
to determine the relationship between the two variables. Also, frequency
distribution was utilized to determine the demographic characteristics of the
respondents in terms of gender.
The Pearson r technique was used as a product moment correlation




The data collection in this study provides a profile of forty African
American adolescent students who participated in this self administered survey.
Information has been arranged in two sections: an analysis of the hypothesis
under study and demographic information.
DEMOGRAPHICS
TABLE 1






































The above table shows the mean grade point average for respondents in
this survey found to be between 2.0-2.40. Of the 19 male respondents, or 2.5
percent were in the 4.0 or above range, while four or 10 percent were in the 3.0-
3.9 range. The remaining eight or 20 percent, were in the 2.0-2.9 range, while
six or 15 percent had a g.p.a. of 1.9 or below.
Similarly, two or 5 percent of the 21 female respondents were in the 4.0




a g.p.a. of 2.0-2.9, while the remaining two or 5 percent of the female
respondents were in the 1.9 or below range.



























As indicated in the above table, the overall average level of self-esteem
for all respondents were found to be high (45 percent). Of the male
respondents seven or 17.5 percent were found to have high self-esteem and
nine or 22.5 percent had a moderate level of self-esteem. The remaining three
or 7.5 percent reflected low self-esteem.
The female respondents with high self-esteem were eleven or 27.5 %
and six or 15 percent had moderate self-esteem, respectively. Of the remainder
of female respondents, four or 10 percent had low self-esteem.
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TABLE 3
CROSS TABULATION OF G.P.A. BY SELF-ESTEEM









































Abbreviations: G.P.A.= Grade Point Average M=Male F=Female
The above table shows that the mean g.p.a. falls between 2.90-2.00 by
self-esteem levels for both genders. Of the male respondents with a high level
of self-esteem, one had a g.p.a. of 4.0, two had g.p.a. of 3.0 to 3.9 and three
male respondents with a g.p.a of 2.0 to 2.9 had high self-esteem. The
remaining male respondents with high self-esteem had 1.9-below grade point
averages. Of the male respondents with moderate self-esteem, two had a g.p.a.
of 3.0 to 3.9, four had a g.p.a of 2.0 to 2.9, and three fell into the 1 9-below
category. There were no male respondents in the 4.0 category with moderate
self-esteem. The males with low self esteem had a g.p.a of 2.9-2.0.
According to the table there was one female respondent with high self-
esteem with a 4.0 grade point average. There were two females with 3.0-3.9
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2.9 range. There were no female respondents with 3.0-3.9 and 1 9-below with
moderate self-esteem. Of the remaining female respondents, one had a g.p.a
between 3.0-3.9, two fell into the 2.0-2.9 category, and one had a g.p.a that was
between 1.9- below, with low self-esteem. There were no female respondents
in the 4.0 category with low self-esteem.
The following responses represent the findings from the Self-Esteem
Scale. The responses consisted of (1) none of the time, (2) very rarely, (3) little
of the time, (4) sometimes, (5) most of the time, and (6) all of the time.
TABLE 4
SELF-ESTEEM SCALE
1. I feel people would not like me if they really knew me well.
Responses Frequency Percentage
none of the time
very rarely
little of the time
sometimes
most of the time
all of the time
2. I feel others get along better than I do.
Responses F
none of the time
very rarely


























most of the time 2 5.0
all of the time _3 j7jj
40 100.0








4. When I am with others I feel they are not glad I am with them.
Responses Frequency Percentage
none of the time
very rarely
a little of the time
sometimes







none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time
3l people do not like to talk to me.
Responses
none of the time
very rarely
a little of the time
a good part of the time































6. I feel that i am not a very competent person.
Responses Frequency
none of the time
very rarely
a little of the time
sometimes
a good part of the time








7. I do not think I make a good impression on others.
Responses Frequency
none of the time 14
very rarely 12
a little of the time 2
sometimes 5
a good part of the time 1
most of the time _6
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8. I feel I need more self-confidence.
Responses Frequency
none of the time 12
very rarely 3
a little of the time 7
sometimes 8
a good part of the time 6
most of the time 2











































9. When I am with strangers I am nervous.
Responses Frequency
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time
all of the time
10. I think I am a dull person.
Responses
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time
all of the time
11.1 feel ugly.
Responses
none of the time
very rarely
a little of the time
sometimes
most of the time





























































12. I feel others have more fun than I do.
Responses Frequency Percentage
none of the time 10 25.0
very rarely 12 30.0
a little of the time 7 17.5
sometimes 6 15.0
a good part of the time 1 2.5
most of the time 2 5.0
all of the time _2 5.0
40 10O0
13. I think I have a good sense of humor.
Responses Frequency Percentage
very rarely 2 5.0
a little of the time 8 20.0
sometimes 6 15.0
a good part of the time 5 12.5
most of the time 5 12.5
all of the time _\A 35.0
40 100.0
14. I do not think my friends find me interesting.
Responses Frequency Percentage
none of the time 20 50.0
very rarely 7 17.5
a little of the time 4 10.0
sometimes 5 12.5
a good part of the time 2 5.0
most of the time 1 2.5




15. I do not think I have a good sense of humor.
Responses Frequency Percentage
none of the time 20 50.0
very rarely 8 20.0
a little of the time 4 10.0
sometimes 7 17.5
most of the time 1 2.5
40 100.0
16. I feel self-conscious when I am with strangers.
Responses
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time





























none of the time
very rarely
a little of the time
sometimes
a good part of the time












18. I feel people do not have a good time when they are with me.
Responses Frequency Percentage
none of the time 18
very rarely 7
a little of the time 8
sometimes 4
most of the time 2
all of the time 1
To
19. I feel like an outsider when I go out.
Responses Frequency
none of the time
very rarely
a little of the time
sometimes
a good part of the time








20. I feel I get pushed around more than others.
Responses Frequency
none of the time
very rarely
a little of the time
sometimes
a good part of the time

































21. I think I am not a nice person.
Responses Frequency Percentage
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time
22. I feel people do not like me very
Responses
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time
all of the time
23. I feel I am not a likeable person.
Responses
none of the time
very rarely
a little of the time
a good part of the time
most of the time



















































24. I am afraid I will appear foolish to others.
Responses
none of the time
very rarely
a little of the time
sometimes
a good part of the time
most of the time










25. My friends do not think very highly of me.
Responses
none of the time
very rarely
a little of the time
sometimes
























The first question from the self-esteem scale states, I feel people would
not like me. The findings of the frequency distributions indicated that 14 (35%)
of the respondents said none of the time, 12 (65%) believed very rarely, 2 (5%)
a little of the time, and 5 (12.5%) indicated sometimes. Of the remaining 4
(10%) and 3 (7.5%) responded most of the time and all of the time. To the
second question I feel others get along better than I do, 7 (17.5%) indicated
none of the time, 15 (37.5%) very rarely, 9 (22.5%) a little of the time, and 4
(10%) responded sometimes. The remainder of the respondents indicated 2 (5
%) a good part of the time, and 3 (7.5%) most of the time.
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The responses for question three, I feel that I am not a beautiful person,
22 (55%) indicated none of the time, 8 (20%) very rarely, and 6 (15%) a little of
the time. The remaining respondents 3 (7.5%) sometimes and 1 (2.5%)
indicated most of the time. An interesting point to make here is, 13 of the males
and 9 females answered none of the time to question three, indicating general
good feelings toward themselves. The frequency distribution for question four,
when I am with others I feel they are not glad I am with them, 10 (25%) indicated
none of the time, 13 (32.5%) very rarely, 10 (25%) sometimes, 4 (10%) a good
part of the time, and 1 (2.5%) indicated most of the time.
The fifth question, I feel people do not like to talk to me, 19 (47.5)
responded none of the time, 11 (27.5) very rarely, 5 (12.5%), 4 (10%)
sometimes, and 1 (2.5%) indicated most of the time. The frequency distribution
for question six, I feel I am not a very competent person, 12 (30%) responded
none of the time, 12 (30%) very rarely, 9 (22.5%) a little of the time, 5 (12.5%)
sometimes, and 1 (2.5%) indicated a good part of the time and most of the time.
The responses for question seven, I do not think I make a good impression on
others, 14 (35%) indicated none of the time, 12 (30%) very rarely, 2 (5%) a little
of the time, 5 (12.5%) sometimes and 14 (35%) responded most of the time.
Here, in fact more females 8, than males 6 indicated very rarely do think they do
not make good impressions on others.
The frequency distribution for question eight, I feel I need more self-
confidence, 12 (30%) of the respondents indicated none of the time, 3 (7.5%)
very rarely, 7 (17.5%) a little of the time, 8 (20%) sometimes and 6 (15%) a good
part of the time. The remaining respondents indicated 2 (5%) for both most of
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the time and all the time. The ninth question, when I am with strangers I am
nervous, 1 (2.5%) responded none of the time, 6 (15%) very rarely and
sometimes, 4 (10%) a little of the time, 2 (5%) a good part of the time, 7 (17.5%)
most of the time, and 14 (35%) indicated all of the time.
The frequency distribution for question ten, I think I am a dull person, 17
(42.5%) indicated none of the time, 8 (20%) very rarely, 7 (17.5%) a little of the
time, 4 (10%) sometimes, 2 (5%) a good part of the time, and 1 (2.5%)
responded most of the time and all of the time. The eleventh question, I feel
ugly, 22 (55%) responded none of the time, in fact 10 males and 12 females
indicated none of the time. This means half of the respondents have feel good
about their appearance. The remainder of respondents answered, 6 (15%) very
rarely, 4 (10%) a little of the time and sometimes, 3 (7.5%) and 1 (2.5%)
indicated all of the time.
The twelfth question, I feel others have more fun than I do, 10 (25%)
responded none of the time, 12 (30%) very rarely, 7 (17.5%) a little of the time, 6
(15%) sometimes and 1(2.5%) a good part of the time. The remainder of
respondents indicated 2 (5%) for most of the time and all of the time.
The frequency distribution for question thirteen, I think I have a good
sense of humor, 2 (5%) of the respondents answered very rarely, 8 (20%) a little
of the time, 6 (15%) sometimes, 5 (12.5%) a good part of the time and most of
the time and 14 (35%) indicated all of the time. The fourteen question, I do not
think my friends find me interesting, 20 (50%) indicated none of the time, 7
(17.5) very rarely, 4 (10%) a little of the time, 5 (12.5%) sometimes and 2 (5%) a
good part of the time. The remainder of respondents indicated 1(2.5%) most of
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the time and all of the time. The frequency distribution for question fifteen, I do
not think I have a good sense of humor, 20 (50%) indicated none of the time, in
fact 12 males and 8 females believe they have a good sense of humor. Of the
remaining 8 (20%) indicated very rarely, 4 (10%) a little of the time, 7 (17.5%)
and 1 (2.5%) responded most of the time. Question sixteen, I feel self-
conscious when I am with strangers, 6 (15%) of the respondents indicated none
of the time, 8 (20%) very rarely, 11 (27.5) a little of the time, and 5 (12.5%)
answered sometimes. Of the remaining respondents, 3 (7.5%) indicated a good
part of the time, 1 (2.5%) most of the time and 6 (15%) answered with all of the
time.
To question seventeen, I feel if I could be like other people I would have
it made, 6 (15%) of respondents indicated none of the time, 8 (20%) very rarely,
11 (27.5) a little of the time, and 5 (12.5%) answered sometimes. Of the
remaining respondents, 3 (7.5%) indicated a good part of the time, 1 (2.5%)
most of the time, and 6 (15%) all of the time. The frequency distribution for
question eighteen, I feel people do not have a good time when they are with
me, 18 (45%) of respondents answered none of the time, 7 (17.5%) very rarely,
8 (20%) a little of the time, 4 (10%) sometimes, 2 (5%) most of the time and 1 (
2.5%) answered all of the time.
The frequency distribution for question nineteen, I feel like an outsider
when I go out, 14 (35%) of the respondents indicated none of the time and very
rarely, 2 (5%) a little of the time, 5 (12.5%) sometimes, and 1(2.5%) answered a
good part of the time and most of the time. The twentieth question, I feel I get
pushed around more than others, 20 (50%) of respondents answered none of
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the time, 9 (22.5%) very rarely, 2 (5%) sometimes and 3 (7.5%) indicated a little
of the time, a good part of the time and all of the time. The responses for
question twenty one, I think I am not a nice person, were 23 (57.5%) none of the
time, 9 (22.5%) very rarely, 2 (5%) a little of the time, 4 (10%) sometimes and 1
(2.5%) answered a good part of the time and most of the time.
The frequency distribution for question twenty two, I feel people do not
like me very much indicated 18 (45%) of respondents felt none of the time, 9
(22.5%) very rarely, 6 (15%) a little of the time and 3 (7.5%) sometimes. The
remaining respondents indicated 2 (5%) a good part of the time, and 1 (2.5%)
answered most of the time and all of the time that they feel people do not like
me very much. The twenty third question, I feel I am not a likeable person, 17
(42.5%) answered none of the time, 9 (22.5%) very rarely, 3 (7.5) a little of the
time, 2 (5%) most of the time, and 1 (2.5%) all of the time. The remaining 4
(10%) respondents answered sometimes and a good part of the time.
The frequency distribution for question twenty four, I am afraid I will
appear foolish to others, 14 (35%) answered none of the time, 10 (25%) very
rarely, 7 (17.5%) a little of the time, 4 (10%) sometimes and 1 (2.5%) most of the
the time. The remaining 2 (5%) respondents indicated a good part of the time
and all the time. The responses for question twenty five, my friends do not think
very highly of me, 18 (45%) none of the time, 12 (30%) very rarely, 7 (17.5%) a
little of the time, 2 ( 5%) sometimes and 1 (2.5%) a good part of the time.
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TABLE 5
PEARSON R CORRELATION OF ACADEMIC ACHIEVEMENT
TO SELF-ESTEEM
Variable: Self-Esteem
1. I feel people would not like me if they really knew
me well.
2. I feel others get along better than I do .
3. I feel that I am not a beautiful person
4. When I am with others I feel they are not glad I am
with them.
5. I feel people do not like to talk to me.
6. I feel I am not a very competent person.
7. I do not think I make a good impression on others.
8. I feel I need more self-confidence.
9. When I am with strangers I am nervous
10. I think I am a dull person
11.1 feel ugly.
12. I feel others have more fun than I do.
13. I think I have a good sense of humor.
14. I do not think my friends find me interesting.




















16. I feel self-conscious when I am with strangers.
17. I feel if I could be like other people I would have
it made.
18. I feel people do not have a good time when they
are with me.
19. I feel like an outsider when I go out.
20. I feel I get pushed around more than others.
21. I think I am not a nice person.
22. I feel people do not like me very much.
23. I feel I am not a likeable person.
24. I am afraid I will appear foolish to others.












< .05 level of significance
The results of the the Pearson r indicate that there is no correlation
between academic achievement and self-esteem. Percentages that fall below
.50 indicates no correlation or low significance. In regards to the null
hypothesis there is no statistical relationship between academic achievement
and self-esteem, in accordance with the findings. However, there were
questions that were close in proximity of being significant.
The questions that were close to significance in relation to significance
dealt with making a good impression on others, not feeling very competent,
having a good sense of humor and thinking I am not a nice person.
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These questions were between 63-147 points of being significant in relation to
academic achievement. The correlation indicates further study on these
specific questions and those similar toward academic achievement.
Based on the findings the researcher's hypotheses were accepted as follows:
Hypothesis 2 (H2.): There is no difference between males and females with
reference to self-esteem.
Hypothesis 3 (H3): There is no difference between academic achievement with
reference to gender.
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specific questions and those similar toward academic achievement.
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Hypothesis 2 (H2.): There is no difference between males and females with
reference to self-esteem.




The summary of this study discusses the findings, limitations and
research directions for future researchers.
Interpretations of Results
The demographics revealed that the students sampled were 19 males
and 21 females, all African-American, with a median grade point average of
2.40. The typical respondent was either 11 or 12 years of age having an overall
high to moderate level of self-esteem.
The hypothesis in this study was supported in that there was no
correlation between academic achievement and self-esteem. Also there was
no significant difference between males and females with reference to self-
esteem and no significant difference between academic achievement with
reference to gender. The results also indicated that the students sampled with
low grade point averages did not necessarily have low self-esteem, contrary to
popular belief. While there was no significant difference, the findings show
close proximities to the .05 Pearson r. Questions in particular, dealt with making
a good impression on others, having a good sense of humor, not feeling very
competent and not thinking of themselves as a nice person. More attention
should be given to those questions and others with close proximity to the
Pearson r in relation to academic achievement, for future research.
In reviewing the findings of Pottenbaum et. al., they believe self-esteem
and academic achievement may be caused by a third variable, or both
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variables may influence each other equally in a cyclical manner. 1 Similarly to
the Pottenbaum study, this researcher also found no evidence of a
predominance of one variable over the other. Inference is drawn that the
students sampled have other aspects in the environment that may cause
academic achievement and self-esteem to influence each other, or cause either
variable to be addressed individually.
In congruence with Moeller, this present study revealed that even though
children in the middle school grades vary in terms of academic achievement, it
does not necessarily affect their level of self-esteem.2 Moeller found that in
regards to a specific academic discipline, school grades had a powerful effect
on the middle school student's self-concept. The academic performance in this
study utilized overall grade point average, that compiles all academic
disciplines, and revealed no correlation between the two variables.
In regards to this study, gender is not a contributing factor to one's self-
esteem. Therefore, the possibility of other factors contributing to the self-esteem
of children should be addressed. Students sampled in this study scored high
and had moderate to high levels of self-esteem. This suggests that there is a
possibility that African American children do not necessarily have low self-
esteem and additional research should be done. In agreement with Madhere, a
change in outlook on African American children and self-esteem is needed to
1 S.M. Pottenbaum," Is There a Causal Relationship Between Self-Esteem and Academic
Achievement?" Journal of Educational Research 79 ( June 1986): 140-144.
2 Thomas Moeller, "What Research Says about Self-Esteem & Academic Performance,"
Education Digest 87 (June 1994): 34-37.
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help transform their sense of personal efficacy into collective efficacy.3
Limitations of the Study
The sample of this study was conducted in one middle school, in a
metropolitan area where twelve others are located. The size of the sample was
limited to forty respondents from the sixth grade and was not a representative
sample of the entire middle school population. The findings are limited in terms
of generalizing the population of all middle school students.
Variables under consideration were only academic achievement, gender
and self-esteem, where as income, family size, parents' education, work history,
and school-teacher relations could also factor into this study. Although the
researcher utilized articles on socioeconomic status, this particular variable was
not measured, which limits findings in relation to similar studies.
Research Directions
This study could be replicated using a more representative sample of the
population from different locations in the metropolitan area and in the United
States. Such a study could focus on more diversified ethnic groups from
different income levels, using similar studies as a base.
A possible research direction could be in the area of longitudinal studies
that focus on the same and different variables. Studies could begin with sixth
graders and continue with the group on through high school.
In considering the little agreement about the nature of the relationships
3 Serge Madhere, "Self-Esteem of African American Preadolescents: Theoretical and
Practical Considerations," Journal of Negro Education 60 (May 1991): 47-61.
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between academic achievement and self-esteem and gender, more research
should be done. There are many researchers that feel as though the three are
related, and others that view the variables as non-related.
CHAPTER VI
IMPLICATIONS FOR SOCIAL WORK PRACTICE
The findings of this study indicated that there was no statistical
significance between academic achievement and self-esteem has serious
implications for social work practice.
The fact that the students sampled in this study have relatively high self-
esteem, demonstrates that their academic achievement was not significant in
determining their level of self-esteem. This shows that other factors or issues
impacts children which determines their self-esteem. For the social work
profession, this means more research on the possible interlocking systems
within certain client populations and the need for research on prevention
programs.
Although this study did not measure parental involvement, one could
deduce that the client system interacts with other systems such as family,
community, which in turn could impact the school system. This serious of
interlocking systems requires, as theorists Erik Erikson and Jean Piaget
postulates, that the growing child acquire specific developmental and
psychological challenges. 1 The outcome of each stage is determined by the
interaction of the individual in relationships with significant others, as well as
those opportunities available in the environment.
The fact that the students sampled had differences in grade point
averages has implications for the school social worker. There was no




difference in gender in relation to self-esteem, however, were more females
than males with grade point averages over 2.9 and above. The school
social worker might give attention to developing creative approaches to working
with African American males. According researchers such as Hare and
Castenell, black males should be seen as an at-risk group, thus the school
system must address their needs differently than black females.2 One
approach might be early intervention utilizing positive African American males
as role models while entering the elementary school years. Another approach
might utilize separate schools for black males, complete with school social
worker on site to assist in developing curriculum and prevention programs. This
approach has had success in many metropolitan cities, such as Milwaukee,
New York City, and Detroit and others across the U.S.
Although attention should be given to males based on the findings of this
study, that in no way means social work practice should ignore the needs of
females in the school system. A considerable number of females sampled
indicated they sometimes feel if they could be like other people they would have
it made. This area could be addressed by school social work through gender
based groupwork focusing on the needs of preadolescent females.
Incorporated in this groupwork should be high school through college age
young women to provide experiences that are socially and psychologically
enhancing to middle school-age girls.
In addressing the individual variables of academic achievement and self-
2 B. Hare and L. Castenell, Beqinninqs:The Social and Affective Development of Black
Children (Erlbaum. New Jersey: Prentice-Hall, 1985), 54.
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esteem there are serious implications for social work practice. School social
workers are directly faced with issues such as these that impact children and
the subsystems in the environment. Serving as a liaison between the home,
school and community, school social workers must have complete
understanding of the self-esteem, and the influence the various subsystems
have on the children, relating to self-esteem. School social workers should be
in the forefront in social work research and engage in new groupwork strategies
to address academic achievement and self-esteem.
Strategies such as providing positive peer groups, self-esteem groups,
and after school homework centers should be recommended and developed in
helping a child deal with day to day issues and, in turn, help him or her feel
better about themselves.
Based on the findings, implications for social work practice needs to
include parents in the various groupwork activities, as well as assist in making
the school environment less intimidating, and more encouraging toward
parents. This could be accomplished through weekend community get
togethers along with school personnel, parents, and other concerned citizens
from the community. Other ways would be to work with businesses in allowing
its employees that are parents to have a set number of days for school







Re: Permission to Survey Students
Dt: January 29, 1995
As a Second Year Clark Atlanta University Graduate Student and for graduation
requirements, I am writing a thesis on "The Relationship Between Academic
Achievement and Self-Esteem. As you are aware, a thesis requires data
collection, as such I would like to administer a short survey consisting of 25
questions regarding self-esteem to one classroom of sixth graders. The survey
is confidential, only myself and the thesis advisor will see the responses. In
addition to the survey, I am requesting permission to use school files to obtain
grade point averages to measure academic achievement.
I would like permission to conduct my survey during practicum hours at the
school. If you have any additional questions I can be reached during practicum
hours, Mon.-Wed., at home 892-5392, or further questions can be answered by
calling CAU School of Social Work 880-8548.
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